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Out-of-school suspensions are surprisingly 
common in Connecticut. 1  In the 2007-2008 school 
year:  

• Over 250,000 school days in Connecticut were lost 
to suspensions – the equivalent of 1,400 absences 
per day. 

• 6 percent of students in Connecticut were 
suspended out-of-school. 

• Suspension rates among districts in Connecticut 
varied from 1% to 21%.  Twelve school districts 
suspended at least 10% of their students from 
school. 

The majority of suspensions of Connecticut 
schoolchildren were for “school policy violations,” 
such as skipping school. 
 
• Nearly 60% of suspensions were listed under this 

category, which includes attendance violations. 
 

Even kindergarteners are suspended from school. 

• In 2005-2006, kindergarteners in Connecticut lost 
almost 2,000 school days to school discipline. 

Low-income, special education, and minority 
students in Connecticut are significantly more 
likely to be excluded from school than their 
classmates.    

• Students in districts with the lowest socioeconomic 
indicators were more than four times as likely to be 
suspended as students in other school districts.   

• In the 2006-2007 school year, African-American 
students were more than four times as likely as 
white students to be excluded from school for 

disciplinary infractions. Latino students were more 
than three times as likely to be excluded. 

• Special education students were more than twice as 
likely to be suspended from school as their peers. 

Excluding students from school is an ineffective 
method of promoting good behavior in most 
cases.2 Suspending students for misbehavior 
unintentionally rewards poor behavior, as students 
often perceive a few days off from school as a 
vacation.3   

There are tremendous educational costs to missing 
school. Children cannot learn when they are not in 
school.  Suspended students often miss days at a time, 
and when they return to school, they are discouraged 
by how far they have fallen behind.    

Excluding children from school contributes to the 
achievement gap and high dropout rates.  
Connecticut has one of the largest achievement gaps in 
the nation between poor and minority students and 
their peers.4   Increasing instructional time by keeping 
children in school is one of the most effective ways to 
improve achievement and reduce disparities.  Keeping 
children in school also improves graduation rates.  
Students in Connecticut report that being suspended 
from school makes them feel that they do not belong in 
school.5 Since many of the children who are excluded 
from school already feel a tenuous link to their 
education, even a short suspension from school can be 
the final “push” in a long process of dropping out. 

Out-of-school suspensions may increase risk of 
involvement in the juvenile justice system.6  In 
2007, Connecticut’s Court Support Services Division 
reported that 89% of 16 and 17-year olds involved in  



the juvenile justice system had been suspended or 
expelled from school.

                                                                                        
7 While the link between school 

discipline problems and delinquency is attributable to 
many factors, police have expressed concern about 
delinquency when students are unsupervised during 
school hours.8 

There are more effective means of improving 
discipline. 9    Alternative disciplinary methods – such 
as detention, withdrawal of privileges, community 
service, and “restorative justice” models – have been 
found more effective in ensuring safe, productive 
learning environments.  Some children come to school 
with the social and personal skills necessary to learn 
productively in a community.  Others do not.  The best 
way to change a child’s behavior is to teach the skills 
needed to maintain self-discipline and to interact 
positively with others. Punishing children by 
denying them educational opportunity is 
counterproductive, and should be reserved for 
serious circumstances. 
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