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Senator Slossberg, Representative Fleischmann, and Distinguished Members of the Education 
Committee: 
 
I am a policy fellow at Connecticut Voices for Children, a research-based public education and 
advocacy organization that works statewide to promote the well-being of Connecticut’s children, 
youth, and families. 
 
I am testifying on behalf of Connecticut Voices for Children in support of S.B. 944: An Act 
Establishing a Full-Day Kindergarten Requirement. Full-day kindergarten (FDK) is a necessary 
complement to the expansion of high-quality early care and education. As the state maintains its 
commitment to subsidized early care and education, it is critical that all children also have access to 
full-day kindergarten so that the achievement gains made in the first five years do not diminish. 
However, we urge the legislature to ensure that funding through the Education Cost 
Sharing Grant (ECS) is sufficient for every town to afford to provide full-day kindergarten 
while still meeting all other needs of its students. 
 
Full-day kindergarten should be part of every comprehensive early care and education 
initiative. Full-day kindergarten is crucial to maintain and build on gains young children make in 
pre-kindergarten, and to “enable children to develop the academic, social and emotional skills they 
need be to successful.”1 In light of the Governor’s commitment to expand prekindergarten, it is 
especially critical to view prekindergarten and kindergarten as a continuum, with each an essential 
part of a young child’s education and development. It is crucial for states and school districts “to 
improve both pre-K and the early elementary grades to have the most positive effect on student 
learning and development in the long-term.”2  
 
The benefits of full-day kindergarten are numerous. In particular, as the National Education 
Association explains, full-day kindergarten:3 
 
• Increases student achievement. In studies across the country, students who attend FDK 

perform better in reading and math at the end of kindergarten and continue to show better 
performance through first grade. A Pennsylvania study found that FDK students were 26% 
more likely to be promoted through third grade.4 FDK can produce long-term educational 
gains, especially for low-income and minority students.5  

• Better prepares students for first grade. Teachers in FDK spend more time on reading, 
math, and social studies compared to teachers in half-day programs.6 For example, 68% of full-
day but only 37% of half-day classrooms dedicate at least 60 minutes to reading instruction each 
day. Perhaps most significantly, 79% of full-day teachers read aloud to their students every day, 
compared to 62% of half-day teachers.7 

• Results in healthier and happier children. The National Institute for Early Education 
Research found that FDK offers social, emotional, and intellectual benefits to kindergarteners.8  

• Is cost effective. Studies show that students who attend full-day kindergarten are less likely to 
be retained, resulting in long-term cost-savings to districts and the state.9  
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• Is preferred by teachers and parents. In a 2000 National Center for Education Statistics 
study, 100% of parents with children in full-day kindergarten and 72% of parents with children 
in half-day kindergarten responded that they would have chosen full-day kindergarten for their 
child if given the opportunity.10 
 

Given the overwhelming benefits of full-day kindergarten, it is important that this practice 
be adopted statewide. Currently, approximately 94% of Connecticut kindergarteners attend full-
day programs, while 13 districts do not offer full-day kindergarten.11 This is an improvement from 
the 2012-2013 school year, when only 74% of Connecticut kindergartners were enrolled in full-day 
programs.12 Connecticut must build on this progress and offer full-day kindergarten to all students 
in every district. 
 
Full-day kindergarten should not be thought of as an intervention, but rather as an essential element 
of a high-quality educational system. Thus funding through the ECS must be sufficient for every 
town to provide full-day kindergarten while still meeting all other needs of its students. It does not 
make sense for the State to force school districts to choose between full-day kindergarten 
and other important educational resources and reforms. 
 
As Connecticut increases access to high-quality prekindergarten, we urge the committee to provide 
full-day kindergarten to all children, to ensure that all children are getting high-quality experiences 
beginning at age three and continuing throughout their schooling.  
 
Thank you for the opportunity to testify. 
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