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Executive Summary
February 2015
Low-income, Black, and Latino Connecticut students often face external barriers to academic success, and
underperform relative to their white and more affluent peers on measures of student academic achievement. These
students stand to gain the most from a high-quality, well-resourced education. However, many of Connecticut’s
students of color and low-income students are segregated in a small number of schools and districts, raising
concerns that these segregated schools offer students fewer academic resources, undercutting educational
opportunity.
This report looks at the effects of residential segregation on access to well-resourced schools and examines whether
Connecticut distributes school resources in a way that diminishes or exacerbates race- and class-based educational
disparities. It focuses on kindergarten class size and teacher experience, because research indicates that, all other
things being equal, students benefit from attending schools with smaller classes and more experienced teachers.
Thus this report seeks to answer the following questions:
1. Does residential segregation by race, ethnicity, and income result in the concentration of students of color
and low-income students in a subset of public schools separate from their white and more affluent peers?
2. Does this segregation result in disparities in access to small class sizes, particularly in kindergarten?
3. Does this segregation result in disparities in access to experienced teachers?
4. Are low-income and minority and low-income students segregated in towns and cities with property tax
bases substantially smaller than the towns of their respectively white and more affluent peers? And, do these
tax-base disparities undercut towns’ ability to reduce class sizes and hire more experienced teachers?
We find the following:
1. Connecticut’s public schools are highly segregated by race and class. One fifth of students attend a so-called
“hyper-segregated” school where either over 90% or under 10% of students are students of color, and one
third attend a school where either over 90% or under 10% of students are eligible for Free or Reduced Price
Meals (a common measure of student poverty).
2. Segregation concentrates students of color and low-income students in schools with the largest kindergarten
classes. In the fifth of schools with the largest kindergarten classes, 78% of students were students of color,
and 76% were FRPM eligible.
3. Segregation also concentrates students of color and low-income students in schools with the least
experienced teachers. In the fifth of schools with the least experienced teachers, 67% of students were
students of color, and 61% were FRPM eligible.
4. Contrary to what should happen if education resources were provided independent of ability to pay, towns
with the smallest taxable property bases – which often have few white residents and high child poverty –
tend to have the largest kindergarten classes, even though they also tend to charge the highest tax rates.
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1. School Segregation
Only 34% of Connecticut students attended school in a racially and ethnically “integrated” setting (defined here as a
school that enrolls between 25% and 75% students of color). This school segregation by race tracks Connecticut’s
residential segregation. Hyper-segregated schools enrolling fewer than 10% white students were overwhelmingly
concentrated in towns where most residents were persons of color. Likewise, hyper-segregated schools enrolling
over 90% white students were overwhelmingly concentrated in towns where most residents were white.
Similarly, only 35% of students attended school in a socioeconomically integrated setting (defined here as a school
that enrolls between 25% and 75% students eligible for Free or Reduced Price Meals (FRPM)). This school
segregation by socioeconomic status similarly tracks Connecticut’s residential segregation. Hyper-segregated schools
enrolling fewer than 10% FRPM-eligible students were overwhelmingly concentrated in towns where very few
children live in poverty. Likewise, hyper-segregated schools enrolling over 90% FRPM eligible students were
overwhelmingly concentrated in towns where many children live in poverty.
2. Racial/Ethnic and Socioeconomic Class Size Disparities
As the student body composition of a school became less white, class sizes tended to increase. This can be seen by
examining average kindergarten class sizes in schools with differing levels of segregation. Hyper-segregated white
schools (where more than 90% of the student body is white) had a weighted average class size of 17.5 students,
compared to 22.2 students in hyper-segregated schools that predominantly serve students of color (SOC) (where
under 10% of the student body is students of color).
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That schools serving the most students of color tend to have the largest kindergarten classes likely reflects that these
large-class-size schools are clustered in towns with very few white residents: 67% of all public schools in the largest
kindergarten class size quintile were located in the 10 towns with the lowest percentage of white residents (whereas
only 24% of all public schools were located in these towns).

Concentration of Large Kindergarten Class Size Schools
in High Minority Towns

Source: Connecticut Voices for Children’s Analysis of SDE and U.S. Census ACS Data

As the percentage of students eligible for Free or Reduced Price Meals (FRPM) in a school fell, kindergarten sizes
also tended to become smaller: hyper-segregated non-FRPM schools (where less than 10% the student body is
eligible for FRPM) had a weighted average class size of 18.1 students, compared to 22.2 students in hypersegregated schools that predominantly served FRPM-eligible students (where over 90% of the student body is
eligible for FRPM).
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The overrepresentation of low-income students in schools with the largest classes likely reflects that these largeclass-size schools are clustered in towns with very few poor children: 61% of all public schools in the largest
kindergarten class size quintile were located in the 10 towns with the highest rates of child poverty (whereas only
19% of all public schools were located in these towns).

Concentration of Large Kindergarten Class Size Schools
in High Poverty Towns

Source: Connecticut Voices for Children’s Analysis of SDE and U.S. Census ACS Data

3. Racial/Ethnic and Socioeconomic Teaching Experience Disparities
As schools became less white, levels of teaching experience also declined: teachers employed at hyper-segregated
white schools had on average of 14.1 years of teaching experience, while teachers employed at hyper-segregated
non-white schools had on average just 10.9 years of teaching experience.
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As was the case with class size, the overrepresentation of students of color in schools with the least experienced
teachers likely reflects that these inexperienced-teacher schools are clustered in towns with very few white residents:
53% of all public schools in the least experienced teaching experience quintile were located in the 10 towns with the
lowest percentage of white residents.

Concentration of Low Teacher Experience in High
Minority Towns

Source: Connecticut Voices for Children’s Analysis of SDE and U.S. Census ACS Data
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Similarly, as schools became more affluent, levels of teaching experience tended to rise: teachers employed at hypersegregated FRPM schools had on average 12.3 years of teaching experience, while teachers employed at hypersegregated non-FRPM schools had on average 14.2 years of teaching experience.
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As was the case with class size, the overrepresentation of low-income students in schools with least experienced
teachers likely reflects that these inexperienced-teacher schools are clustered in towns with very few poor children:
47% of all public schools in the largest kindergarten class size quintile were located in the 10 towns with the highest
rates of child poverty.

Concentration of Low Teacher Experience in High
Poverty Towns

Source: Connecticut Voices for Children’s Analysis of SDE and U.S. Census Data

4. The Role of Property Wealth in Educational Resource Disparities
Property taxes provide the primary source of education funding in Connecticut. Variation in town property tax base
may create geographic disparities in children’s access to important small classes and more experienced teachers: as
towns’ grand lists grow, the average kindergarten class sizes of their schools tend to fall, even though towns with a
smaller grand list actually tend to charge higher tax rates.
Recommendations
1. Connecticut should establish a system of education funding that ensures every child attends a school with
the resources necessary to offer them a high quality and substantially equal education that meets their needs,
regardless of the property tax base in the student’s town of residence.
2. Connecticut and its schools should increase transparency in how education money is spent, to ensure dollars
are invested in evidence-based resources.
3. Connecticut should investigate barriers to racial and socioeconomic residential integration, and take action
to alleviate any barriers identified. This segregation undercuts learning and appears to be a major driver of
resource disparities.
Interactive maps illustrating class size findings can be found at http://ctvoices.github.io/unequal-schools-classsize/. Maps for teaching experience findings can be found at http://ctvoices.github.io/unequal-schools-teachingexperience/.
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